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 As the numbers of ESOL [English Speakers of Other Languages] in American schools 
continues to grow, it became evident to me that many of these students had little understanding 
of how they fit into their new environment.  The task of creating a curriculum to help students 
understand the cultural meaning of place necessitates building on existing scholarship and 
current educational practices.  The scope of this curriculum requires limiting the framework of 
understanding how space and place relate to cultural identity and human geography as identified 
by scholars of American Studies.  This following curriculum is grounded in current educational 
practices and incorporates photovoice methodology, a form of participatory photography to 
provide students with opportunities to explore their environment.  The concept of place is a 
reoccurring thread woven throughout my studies of social justice issues as related to the civil 
rights movement, Hawaiian sovereignty, and in a large part from my qualitative study-abroad 
field experiences in Mexico.   The frustration and isolation I felt while learning a new language 
in a foreign location coupled with a fascination for creating photographic images informs the 
basis of this curriculum. By incorporating current educational practices found in the  classroom 
in addition to scholarship within American Studies, this after school program seeks to provide a 
learning environment to allow ESOL middle grades students to gain an understanding of place. 
 For the purpose of this curriculum it should be understood that the term space refers to a 
locale with no real determined meaning, whereas the term place equates to space imbued with 
specific meaning to a person or group.
i
  In order to address the concept of cultural identity within 
the weekly lessons of this curriculum, sessions include activities to foster group cohesion related 
bonding and cultural identity.  Although participants in the ESOL program may attend classes 
together within the same school, students may not identify with this population due to 
differences in language and place of origin.  When ESOL students enroll in a new school they do 
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not know where they fit in, they have no place to identify as their own.  I argue they are not yet a 
member of the school culture and have not established an identity within any given group.  The 
formation of group identity within this curriculum relates directly to Louis Althusser‟s theory of 
interpellation and was instrumental to my interpretation of group identity. His theory describes 
how groups or individuals “recognize their own existence in terms of the dominant ideology of 
the society in which they live.”ii  This idea of hailing or identifying a person and in turn having 
that person recognize himself, based on the view of a dominant group, fits into the experiences of 
middle grades students.  ESOL students are, by the very classification of ESOL, currently hailed 
as being a minority group.  By taking part in this participatory photography program, students 
are provided the opportunity to become part of a new group. In addition they are encouraged to 
see their world through a new lens that expands, rather than limits, their ability to add new 
meanings to the spaces they inhabit.  This premise is supported by Gorvine, Karam, and Eovaldi 
when describing “Erickson‟s theory of identity development” where participants “reach a 
committed sense of identity after a period of exploration.”iii  Participation in weekly sessions will 
provide students with opportunities to form bonds and become part of a cultural identity. 
 This curriculum is designed as a vehicle to help assist ESOL students who are not a part 
of the dominant culture which exists within the United States.  They are identified as outsiders 
who must work to fit into their new environment predicating the need for a curriculum that 
provides opportunities for participants to formulate new cultural relationships within the school 
environment.  My understanding of cultural identity was influenced by the work of Edward Said, 
whose theory of orientalism identifies those he labels as the Other: those who did not belong to 
the dominant group.  At the time Said formulated his ideas related to orientalism the world was a 
far different place from today.  The dominant societies of the past do not currently hold sway 
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over the underprivileged, altering Said‟s point that “…all knowledge is produced in the situation 
of unequal relations of power….a person who dominates another is the only one in a position to 
write a book about it, to establish it, or defend it.”iv  By providing opportunities within this 
curriculum for ESOL students to create their own cultural identity, one not defined by the 
dominant society but one illustrated by those within that social group, I contend  this state of 
inequality of social groups can be negated.    
 When developing lessons for this curriculum I designed activities to build upon 
developing a cultural identity for participants within the program.  Adapted from activities 
developed by PhotoVoice.org,
v
 these experiences are designed as warm-ups to appear at the 
beginning of sessions to allow participants to identify with their peers and build a sense of 
belonging.  The importance of these activities was drawn from Strack, Magill and McDonagh 
who intone “team building needs to be a primary focus during the first sessions, as it will also 
allow for better discussions and foster group work.”vi  Additionally they assert that “a simple 
warm-up or ice-breaker can help break down barriers, overcome initial shyness and build group 
relationships.”vii Accepting the validity of this premise I sought to frame similar activities into 
the coursework of this curriculum as a means of developing cultural identity. 
 To foster this new group identity, I felt it advisable to provide opportunities within the 
curriculum which allow participants to get to know and trust one another.  To facilitate this, the 
first of these warm-up activities begins with participants sitting in a circle.  One person will 
begin by stating his name.  This will be followed by each succeeding person stating his own 
name and then adding the names of the person who went before.
viii
  This process will proceed 
until all participants have stated their own names and repeated the names of the others.  The goal 
of this activity is to familiarize participants with each other in an informal setting.  Participants 
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will state his own name rather than being hailed or identified by someone else.  In a conventional 
classroom the teacher may call out the names of students on the first day and identifying them to 
the class.  It is intended as a part of this curriculum that participants identify themselves, saying 
the names they want to be identified by.  This practice is meant to reverse the ideas expressed by 
Said and the unequal distribution of power.  This is supported as Strack, Magill and McDonagh 
site Erickson to describe how “the development of personal identity is primarily an internal 
struggle in which youth endeavor to understand their strengths, skills, interests, desires, and 
weaknesses.”ix It is intended in this curriculum that all members of the group are seen as equal 
and able to express who they are, not as an outsider, but as member of the group.    
 As the curriculum moves through succeeding sessions, this name game evolves as 
participants next describe themselves using adjectives as a way to help identify how they feel or 
how they may want to be perceived by others.  In still another session, participants secretly 
identify a mock „friend‟ and a mock „foe‟ while moving around the room attempting to stay as 
close to the friend while avoiding the foe.
x
  This activity is designed to build on the idea of 
identifying with members of a group.  Secondarily it is meant to reinforce the importance of 
staying with a partner when involved with exploring the environment of the school building.  A 
third point to this lesson intends to foster the realization that as students seek to identify 
themselves within a social group, they may be rejected by another.  These activities follow the 
research found in Strengthening Individual Identity in the Group Context which states that 
“status equalization is measured by a student‟s sense of belonging in all aspects of the school 
curricula and extra-curricular activities.”xi  As students participate in such activities, I provide 
opportunities to form an individual identity as well as develop a cultural identity within the 
school environment.  The formation of this identity is supported by Gorvine, Karam and Eovaldi 
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when they discuss “the possibility of finding commonality with those of whom they might have 
previously assumed that they shared little.”xii  The inclusion of group building activities is 
intended to foster a cultural identity as participants explore their place with the human geography 
of their school. 
 Central to understanding place within the context of cultural geography are the works of 
Cresswell, Tuan, and Lefebvre. The importance of place to a cultural group is illustrated by 
examining how a space becomes a place, and how the cultural meaning associated with a place is 
altered when new inhabitants occupy that place.  In the process of reviewing literature to develop 
this curriculum it became necessary to differentiate between the concepts of space and place.  
Writing about space and the creation of place, Cresswell relates that “place is not a specialized 
piece of academic terminology” but rather when space is given meaning by a group, it takes on 
the importance of place.
 xiii
  His thoughts guide this curriculum as development as related to 
understanding how a person can be seen as being out-of-place.  Since ESOL students enter a new 
school environment not yet knowing where they fit, they must work to find their place within 
this new cultural geography.  Cresswell goes on to state that “struggles for place identity also 
appeal to the parochial and exclusive forces of bigotry and nationalism.  The identification of 
place usually involves an us/them distinction in which the other is devalued.”xiv  This 
relationship between groups informs the design of lessons for this curriculum.  I endeavored to 
incorporate the sense of belonging and the formation of a group identity into many of the early 
learning sessions.  These activities move beyond the warm-up and opening activities to provide 
opportunities to investigate the cultural geography of a school environment with the hope of 
overcoming the sense of being out-of-place. 
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 To gain a greater understanding of place, the ideas found in Yi-Fu Tuan‟s book Space 
and Place were used to differentiate my understanding of space and place in relation to how 
buildings, including schools, were originally designed as a space.  He elaborates on how those 
who come to occupy structures give new meaning to these abstract spaces.  “The building or 
architectural complex now stands as the environment capable of affecting the people who live in 
it…the built environment clarifies social roles and relations.”xv  Building these social 
relationships within a school environment was seen as an important step to formulating a cultural 
identity.  Yi Fu Tuan‟s concept, infused into the curriculum, provides a means for participants to 
traverse the physical building, taking photographs while giving meaning to spaces they 
encounter.  I reason that by allowing participants to explore the physical geography of the 
building, opportunities are provided to build new social roles and relations with those within the 
program.  This sense of identification magnifies as students seek to fit in with their peers and 
find their place within this cultural geography.  Additionally I was motivated by Strack, Magill 
and McDonagh as they reiterate that “adolescence is a period of identity development in which 
youth are actively shaping their personal identity while being challenged to begin the process of 
forming their social identity.”xvi  The school environment contains many spaces designed as a 
locale; it is up to those that inhabit this environment to give meaning, creating place. 
 I continue to draw on the work of Yi-Fu Tuan who describes how schools are designed to 
give certain spaces specific abstract roles, lacking any identity with social identity or place.
xvii
  
The physical geography of a school includes spaces that are assigned a general purpose and lack 
the social identity associated with place.  This is exemplified as the front office is designed for 
administration, the media center for the storage of knowledge, the cafeteria for nutrition, and so 
on.  Children quickly recognize that some of their peers enter through the front door of the 
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building, the space associated with the power and authority of administration.  This can in turn 
be associated with where the owners and dominant figures of a house would enter, while those 
without power, servants and peddlers would be relegated to the rear entrance.  A segment of the 
school population comes to school independently and enters the front doors as individuals. In 
contrast others must wait at a bus stop, ride to school as part of an unstructured group in their 
assigned seat on the bus, and consigned to enter through a different door of the building.  Many 
will never enter through the front doors.  This isolation is explained as Tuan notes “many 
buildings have clearly demarcated front and back regions.  People may work in the same 
building and yet experience different worlds.”xviii  Such a distribution of power is seen to give 
access and acceptance to those in the front while subalterns or non-belongers are subjected to 
another entrance point.  Tuan adds “the building or architectural complex now stands as an 
environment capable of affecting the people who live in it.  Man-made space can redefine human 
feelings and perceptions.”xix  The access participants have to the building during sessions is a 
deliberate consideration within the curriculum to provide opportunities to build new meanings 
for spaces within the physical environment while gaining a sense of cultural identity with these 
new places.  Additionally, participants exit the building through the front doors to be picked up 
as individuals at the end of each session allowing those that would never experience this to 
understand how these spaces differ. 
 In the process of designing this curriculum it became necessary to acknowledge the 
importance of the school building in relation to cultural geography by allowing movement 
throughout the building and grounds.  Participants are encouraged to seek out locations they 
know exist but hold no real meaning.  Additionally places associated with some defined meaning 
will be used to explore and photograph.  One of the initial sessions of this curriculum intends to 
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examine cultural geography by creating a large map of the building and grounds to facilitate 
discussions related to space and place.
xx
  As participants come to differentiate between space and 
place they will be given the freedom to explore the physical building and grounds to gain access 
to spaces normally occupied by students and personnel during the school day.  This access to the 
physical geography of the school became an important factor in designing lessons.  The ability to 
move about the environment provides a freedom participants would not have in other settings.  I 
drew from the work of Wolsey and Uline as they describe how “built environments invite a 
range of sensory experiences; therefore we contend that researchers can more fully understand 
the school as an important place.”xxi  Participants will need to understand that some areas of the 
school will always be inaccessible but by exploring new spaces within the school environment, 
new meaning can be given to space resulting in the creation of place and adding to the cultural 
identity of those involved.  
Tuan‟s ideas further relate to the curriculum as this conversion of space turns to place.  It is 
intended that as participants explore the physical environment of the buildings they be provided 
opportunities to share their feelings through telling anecdotal stories as they explore.  I include 
Tuan‟s thoughts related to how children come to know a space more through their physical 
senses; the sights, sounds, and smells of a place.
xxii
  Participants following this curriculum will 
experience a space during the school day and later be able to come to that same space after 
school with no crowds around.  The ability to experience a space without the sights and sounds 
or smells of others allows participants to construct new meanings for a space.  This familiarity 
within the building can also help provide a sense of belonging within the cultural geography of 
the school environment.  This idea is backed by Wolsey and Uline who describe how “the built 
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environment of the school is a place where students construct his own identities, where 
occupants work to create communities.”xxiii  
In the process of planning this curriculum, I completed an application for an Institutional 
Review Board [IRB] as a means of understanding the requirements of working with middle 
grades students.  Part of this process includes describing any risks to the children involved in the 
program, either physical or emotional.  From the work of the YES! Project I came to understand 
that as children listen to the stories of their peers and internalize what is heard in school, 
emotional attachments associated with cultural geography can form.
xxiv
  In Henri Lefebvre‟s The 
Production of Space he presents “a conceptual triad” of “spatial practice, representation of space, 
and representative space.”xxv  The essence of this concept is used to guide lessons related to 
building cultural identity.   Predicating the need to identify space in relation to “characteristics 
of…social formation,” participants are encouraged to explore and identify any “social relations 
to that space”xxvi which may cause apprehension.  This can be as simple as avoiding a dark 
corner or unlit room. The building of social relations can be seen to imply an association with 
place, but such locales are identified by Lefebvre as space.  Spaces within the physical 
geography of a school such as restrooms or locker rooms, where adult supervision is often at a 
minimum, are by their nature areas that may contain emotional resonances.   Such spaces can be 
identified when creating the school map and participants can discuss why they might avoid such 
areas.  Building on Lefebvre‟s representation of space as it relates to the original design of 
spaces within the school environment, I drew parallels to Tuan‟s ideas about the architectural 
design of a school.  An example of this representation of space is illustrated by the administrative 
offices in the front of the school where authority and discipline reside. I contend that these 
spaces which were originally created to represent one idea can have their meaning altered if 
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viewed in a different context.  It is important to note that for the purpose of this curriculum, 
spaces that may be an empty space after school will be inhabited during the school day and be 
associated with its original intended purpose.  It is not intended that such spaces will take on the 
meaning of place just because they are experienced by participants exploring the physical 
environment of the school. 
When planning activities for this curriculum allowing for movement within the school 
environment, it became necessary to address situations that might place participants in an 
uncomfortable locale.  The solution to this problem came from earlier activities used to foster a 
sense of cultural identity.  Participants were to always to travel with a partner.  This harkens back 
to the warm-up activities which are intended to build a sense of belonging.  A second means of 
dealing with emotional situations involve having participants seek out the facilitator to discuss 
concerns whenever the need arises.  As an added feature to each session, participants are asked to 
complete a ticket-out-the-door which serves to convey any concern from that session.  This 
ticket-out-the-door is an educational tool which allows students to give feedback at the end of a 
lesson.  There can be no way to foresee emotional situations, but by recognizing there may be 
specific locales within the school‟s environment which have some emotional resonance while 
lacking a defined meaning for those involved, it is best to address concerns immediately or to 
have participants avoid such places altogether.   
The last of Lefebvre‟s triad which became a part of this curriculum is related to 
representational space, or how ideas comes to represent what is in essence a mere memory.  This 
is easily related to situations in which ESOL students speak of their homeland or some idyllic 
recollections of places or events that they may never experience again.  Lessons were designed to 
allow for opportunities to speak of these places and even to photograph similar places in the 
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school environment as a means to help ESOL students gain a new cultural identity and sense of 
belonging.  Representational space also applies to how a positive experience from one place can 
be transferred to a new place, while it is equally true for the transference of unpleasant emotions.  
I drew on Hayden‟s The Power of Place to understand how immigrant communities seek to 
reinterpret their new environment by modeling it after their place of origin.
xxvii
  Her ideas 
reinforced those borrowed from Lefebvre‟s as he adds that “the producers of space have always 
acted in accordance with a representation, while the „users‟ passively experience whatever is 
imposed upon them.”xxviii  I contend that as ESOL students come into a new environment, they 
are instructed in the meaning associated with the spaces within their school.  The design of this 
curriculum assumes that „users‟ should be allowed the opportunities to impose new meanings 
upon space to create their own meaning based on their own social experiences.  In relation to this 
Wolsey and Uline argue how “when the school is constructed and used in flexible and responsive 
ways, students begin to think of themselves as part of the place.  The place, in turn, becomes part 
of their identity.”xxix  This premise in turn goes back to Said‟s idea that the subaltern cannot write 
his own story.  I contend the opportunities afforded in this curriculum allow participants to create 
new meanings for the spaces within this cultural geography. 
These power based relationships became pivotal to the formation of cultural identity and 
the study of cultural geography as used in this curriculum.  Doreen Massey relates in her Space, 
Place and Gender how access to power and mobility are key factors to establishing the identity 
of a group.
xxx
  I feel this idea of limited access can be seen with ESOL students who often do not 
have the same access or opportunities due to their lack of language proficiency.  Furthering this 
idea Massey describes how “differentiated mobility can weaken the leverage of the already 
weak.”xxxi  By incorporating the PhotoVoice methodology within this curriculum, participants 
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take part in a program where they are given access to equipment and facilities that would not be 
offered to the general population of the school.  Rather than viewing these students as an out-side 
group of subalterns, they will be promoted to the dominant group in relation to this curriculum.  
The fact that participants lack language fluency in English should not exclude their use of 
technology to demonstrate their understanding of place.   Accordingly, the ability to master the 
technologies used in this curriculum can increase the mobility of the participants in the future.  
Massey describes this importance of mobility when she relates how “economics, political and 
cultural social relations, each full of power and with internal structures of domination and 
subordination, stretched out over the planet at every different level, form the household to the 
local area to the international.”xxxii  This cultural mobility is evident as participants identify place 
in relation to the cultural geography of the school environment.  Participants are no longer 
constrained by the meaning of place established by some other dominant group.  
 For the purpose of this curriculum, space has been defined as a locale with a general 
purpose.  Place in turn is a space that has gained significance and meaning for an individual or 
group.  As seen above, the importance given to a place may remain as long as the original 
inhabitants possess it.  In turn, these same places may gain new importance over time.  As new 
inhabitants come to occupy a space the meaning associated with it is given an alternate definition 
by these new inhabitants, making it a place.
xxxiii
  For example, White and Tongan explain that as 
European missionaries came to the Hawaiian Islands to convert the inhabitants to Christianity in 
the eighteenth and nineteenth centuries, a process of “dislocating indigenous practices of cultural 
representation” resulted.  As the Mormons (The Church of Jesus Christ and Later Day Saints) 
sought to replace the “indigenous sense of place” by introducing the “western notion of land as 
private property” xxxiv  the original inhabitants lost possession of these places.  Places that had 
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been held in common by the indigenous community were taken from the original inhabitants and 
occupied by the new inhabitants seeking to alter the meaning of place.  The importance of these 
places, often as holy sites to the Hawaiian inhabitants remained, even as Mormon temples were 
built over the very places held dear by the indigenous population.  The result of this colonialism 
was the fragmentation of the Hawaiian culture and system of beliefs which were replaced by the 
new dominant society.  I saw this same scenario played out in Mexico as the Spanish conquerors 
built their churches with stone taken from Mayan and Aztec temples.
xxxv
 The places that were 
once sacred to the indigenous people are now the spaces where tourists come to make their own 
meanings and memories.
 xxxvi
  Place may change meaning without being recognized by former 
inhabitants or present occupiers.  In some cases new occupants ignore the cultural identity of the 
previous occupants.  By allowing students to create their own meaning for places within their 
school environment, the meaning given to these places by the dominant culture can be changed, 
replacing meanings associated with the former dominant group.  This transference of the 
importance of a place is inherent in this curriculum as participants are encouraged to identify 
spaces within their environment and give new meaning based on their growing culture identity. 
 As I sought to understand how ESOL student would fit into their new environment within 
this curriculum, the work of Hopkins‟ introduced me to the idea of a social landscape in relation 
to the “interactions between society and space, people and place, bodies and landscape.” xxxvii  I 
used his research to delve into how human geography deals with the issues of race and racism 
and “unequal power relations.”xxxviii  This understanding is significant to this curriculum because 
ESOL students cannot be stereotyped as one race or one religion.  By including activities that 
seek to build a group identity and not focus on individual differences, these differences can be 
kept to a minimum.  A fundamental understanding within this curriculum is that the spaces 
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within each school originally designed for a specific purpose will shift over time as the student 
population changes and bring with it a new cultural identity.  Some within a school may resist 
these changes, but as new meaning is given to a space, the dominant cultural group may even 
begin to feel out-of-place. Traditional spaces occupied by one group in the cafeteria may in turn 
be taken over by a new group.  It is incumbent upon each group to layer their own meaning of 
place over the space occupied by their predecessors in order to make it their own place.  
This concept of the shifting of space and place is recognized in this curriculum as 
participants are asked to form a cultural identity and add meaning to places based on ideas 
addressed by scholars of American Studies.  A basis for my understanding of this comes from 
Blake Slonecker and his work related to social movements and student protests of the 1960‟s.   In 
his Race in American Life/The Columbia Coalition: African Americans, new Leftists, and 
Counterculture at the Columbia University Protest of 1968, he tells of the occupation of 
Columbia University.  In this instance, it was not a dominant culture taking over and giving new 
meaning to a place, but various groups of students occupying university buildings and giving 
new meaning to those spaces.  As students sought to help the Morningside Park communities 
resist a takeover of land to increase the size of the university, university buildings were occupied 
by students who set up communes to “serve as critical locations of community building and 
student radicalization.”xxxix  By occupying these spaces, the protestors, though only temporarily, 
gave new meaning to these spaces and created a place where their society held sway over the 
dominant ideology.  Cresswell supports this as he relates “there was no „place‟ before there was 
humanity, once we came into existence then place did to.”xl  As student groups occupied the 
space of university buildings, those spaces gained meaning and importance to the occupiers.  In 
turn as students were forced from such places, they once again reverted to being simply a space 
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within a building.  This temporary occupation of space is used within this curriculum as 
participants will occupy a classroom to hold weekly sessions that may gain meaning and become 
a place in their mind.  This same space will be occupied by a class the next day and revert to 
being simply a space of learning as the inhabitants of the afterschool program will in turn be out-
of-place. 
This concept of ESOL students being out-of-place is dealt with within this curriculum as 
the work of Cresswell was infused in lessons and ideas related to social justice. As ESOL 
students seek to identify place within the cultural geography of a school they must realize they 
will not fit into all places within the cultural geography of the school.  This is illustrated as 
Turner describes in Sitting In and Speaking Out how the space of Southern lunch counters 
changed into a place of protest for the Civil Rights Movement.  To the dominant ideology of 
segregation, these spaces were of no importance.  To those seeking social justice they took on a 
new meaning, not associated with one locale, but rather that of numerous locations all having 
equal importance in relation to place.  The meaning of these places to the demonstrators was not 
the same as that felt by the dominant white society. These spaces were forbidden to a segment of 
society and exemplify what Cresswell identifies as being “out-of-place…in the construction of 
moral geographies.” xli   In this situation place is viewed as a socially constructed concept 
receiving meaning from those who inhabit it.
 
 Just as demonstrators gave meaning to whites-only 
lunch counters, ESOL participants of this program are allowed to give new meaning to spaces 
within their school environment.  Some of these places may hold meaning to others, such as a 
space in the cafeteria or a corner of the hallway by the stairs.  These places will be allowed to 
gain new meaning from new occupants as they came into possession of their environment.
xlii
 
16 
 
The concept of creating place within this curriculum is draw from the work of other 
American Studies scholars.  Enke relays how “women‟s activism in fact depended on taking over 
and re-defining public spaces and on challenging sexual geographies,”xliii  of finding “a physical 
space that would offer legitimacy, comfort, and freedom from the harassment of public spaces 
…a place for education, activism, and dialogue.”xliv  The way in which a cultural group identifies 
itself is not the same as how they are identified by others.   A second idea which came out of the 
study of Hawaiian sovereignty relates to how images were used to define a cultural group.  In 
Jane Desmond‟s Staging Tourism: Bodies on Display from Waikiki to Sea World, she relates how 
picture postcards were distributed in the late nineteenth and early twentieth centuries depicting 
hula girls.  These images shaped the perception of Hawaiian identity to the outside world.  
Images of Hawaii and hula girls were meant to illustrate the exotic and often forbidden. Some 
postcards were marketed as educational or travelogue images, while others were displayed as 
pornographic pictures.  Interestingly, these images were often the exact same image but sold to a 
different audience.
xlv
  The realization that photography can be used both to inform and degrade a 
cultural group lead to allowing students to use photographs in a participatory format to illustrate 
how they identify place within cultural geography.   
It was at this point that the work related to participatory photography was included in this 
curriculum to focus on ways to use photography to identify place.  To do this it became 
necessary to gain a thorough understanding of how to incorporate photovoice into the lesson 
planning process.  Beginning with the work of PhotoVoice originator Caroline C. Wang, 
individual components of the participatory process were used to develop the curriculum plan.  As 
this process continued I incorporated the work of other practitioners of the methodology to 
provide lessons that allow for the examination of place in the school environment.  As I worked 
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to gather research to justify specific aspects of a lesson I incorporated the work of cultural 
geographer David Crouch in relation to how emotional experiences are tied to how people see 
landscapes.  He describes how the traditional viewing of landscape in nature is presented as an 
idyllic state of being.  “Landscape can be recognized as dynamic and processual through a 
consideration of representations practices…landscapes can engage multiple interactions.”xlvi  By 
understanding the idea that what a painter or photographers sees is not the same as the person 
viewing the work, I incorporated an activity where students walk through the school holding 
their hand up to their eye to form a view finder.  By seeing their environment through their own 
eyes, I feel they will be more likely to want to create unique photographs, seeing the world 
differently from others.   
A second component taken from Crouch‟s work and added to this curriculum relates to 
providing opportunities for the photographer to express what they think and feel about their 
photographs.  As a part of this expression, lessons are provided to allow participants to learn how 
to write captions to accompany their photographs which are meant to help explain what the 
photographer was thinking or what the picture means to them.  This process of expressing ideas 
in a caption format was borrowed from the Vermont Folklife Center‟s project In Their Own 
Words as it related to “what kinds of stories can photographs tell?”xlvii   By allowing the 
photographer to tell his own story, there are fewer chances for misinterpretations of his intent.  
This is not to say that the person viewing the photograph could not place his own meaning upon 
an image or to see that place in a different way.    
Additional ideas related to developing a curriculum using participatory photography were 
derived from Stack, Magil and McDonagh in their Engaging Youth through Photovoice.  An 
interesting point drawn from this work relates to how young people are “more interested in 
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taking pictures of friends and family than of community assets and deficits.”xlviii  When selecting 
equipment for the implementation of this curriculum it may seem easy enough to allow 
participants to use their cell phones as cameras.  It must be stressed that problems may arise from 
this as the safety of the equipment cannot be guaranteed and photographs taken on cellphones 
cannot be monitored.  As part of working with students, written permission must be gained prior 
to photographing individuals.  A component of the recruitment process for this curriculum 
involves the distribution of permission forms to be signed to allow participants to take pictures of 
other participants.  These same permission forms will have to be signed for all subjects 
photographed. These forms may not get used if participants are photographing people not 
involved in the curriculum program.  If the use of cameras is not monitored and cellphones are 
used, photographs can be taken without the appropriate permission, causing legal difficulties in 
the future.  It should also be understood that the random act of snapping candid pictures of 
friends may add to a sense of cultural identity but these photographs cannot be used without the 
required permission forms from parents or guardians of subjects.   
 The exploration of social identity as related to place using the PhotoVoice methodology 
is an important part of this curriculum.  A second and equally important component is the 
educational practices necessary to any effective curriculum.  In that this curriculum involves 
ESOL students, it must be understood that this population faces both social and academic 
challenges.  I drew on the work of Monroy-Ochoa and Cadiero-Kaplan who state in their Toward 
Promoting Biliteracy and Academic Achievement, “the more trauma and instability in 
adolescents‟ lives, the more obstacles to their education and development.  It is also understood 
that under-skilled and undereducated youth will have difficulty gaining employment and 
maintaining a job.”xlix  The content taught in ESOL programs varies across the nation and even 
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within states.  Entering a new school can be challenging to a native speaking student but is more 
difficult for ESOL students who face language barrier.  This curriculum is designed to assist 
educators to help ESOL students by incorporating the best practices within education research as 
the basis for its pedagogy. 
 Developing this curriculum required combining effective practices within education 
along with the PhotoVoice methodology.  As part of this curriculum I adopted a standardized 
format or template for lesson design to insure that relevant components are present and to avoid 
omitting necessary steps within a lesson.  Some school districts and individual schools provide 
similar templates to their teachers, while others depend on individual teachers to formulate a 
template that works best for them.  The template is used to allow others to replicate this 
curriculum or adapt it to the specific needs of a community.  The specific template used for this 
program came from one provided to student-teacher candidates of Kennesaw State University.  
The components within each lesson plan are important to insure that the lessons are consistent 
and that students are receiving instruction based on sound learning objectives or performance 
standards.  As stated on the Georgia Department of Education‟s website,   “The performance 
standards provide clear expectations for instruction…they isolate and identify the skills needed 
to use the knowledge and skills to problem-solve, reason, communicate, and make connections 
with other information.”  In addition, these performance standards “simply tell the teachers what 
a student is expected to know (i.e. what concepts he or she is expected to master).” l  State 
education departments and school systems write educational objectives for each curriculum area 
to guide instruction, but “teachers are free to use these models as is; modify them to better serve 
classroom needs; or create their own curriculum maps, units and tasks.”li  For the purpose of this 
curriculum package I developed learning objectives based on the PhotoVoice methodology to 
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explore place as related to the American Studies concepts of cultural identity and human 
geography.  
 The curriculum adopts the current standard practice of including the concept of enduring 
understanding to identify what will be mastered by the learner. The idea of mastery rather than 
simply learning for a test and then forgetting the concept is at the foundation of identifying what 
constitutes enduring understanding.  The activities of a lesson should be directed toward 
allowing students the opportunity to acquire knowledge and use that new knowledge to gain 
insight to mastering the concept.  The second component comes in the form of essential 
questions which “suggest inquiry” and help organize critical thinking to guide the 
student/participant to the understanding of key concepts.
lii
  These questions often appear with the 
how, what, and why preface familiar to many, but may also include more open ended phrasing to 
allow for an explanation, analysis or “transfer of knowledge” by the learner.liii  These enduring 
understandings and essential questions should be shared with students/participants in both a 
written form, such as on a board, and verbally.  It is important to note that ESOL students may 
struggle to understand such concepts but it is essential that they understand the objective of each 
lesson.  For the purposes of this program all objectives, enduring understandings and essential 
questions have been developed based on the guidelines and practices mentioned above.  The 
importance of reviewing what has been taught in a previous lesson is necessary to address any 
misconceptions and to answer questions that have remained unresolved.  It is also imperative to 
review with the participants the objectives, essential questions, and enduring understanding at 
some point in the beginning of each lesson to establish the focus of the activities.  “Both short-
term and long-term goals need to be clearly visible to students and in language that they can 
understand.”liv 
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 This curriculum package also includes a series of formative or informal assessments such 
as simple discussions and observations allowing the teacher/facilitator to judge how participants 
understand the content of each lesson or activity.  A second form of assessment mentioned 
earlier is referred to as a ticket-out-the-door.  This strategy allows participants to explain what 
was learned or what questions they may have.  This is intended to allow the teacher/facilitator to 
identify areas needing reteaching or clarification.  Once a lesson has been taught, the 
teacher/facilitator is encouraged to reflect on the success or failure of each lesson.  This practice 
is used to ascertain how the lesson went, consider what would need to be made if the lesson were 
taught again, and plan to address any concerns in the next lesson.  At this point it is also 
advisable to look ahead to the next lesson to insure that any concerns presented by the Ticket-
Out-the-Door are addressed.  This should be done almost immediately after the lesson is taught 
to capture thoughts before they are forgotten. 
 The next stage in the planning for this curriculum entails identifying the specific 
materials to be used for each lesson.  In addition to the cameras and computers participants will 
use in this curriculum, participants will need to record information about their photographs and 
captions in a notebook.  It is suggested that simple composition notebooks are used, which are 
inexpensive and have secured pages that will not fall out or be lost.
lv
  Participants may want to 
decorate their notebook to individualize it, making it more valuable to the child.  This is a good 
practice as participants will view themselves and their notebook as unique.  Prior to each lesson, 
equipment such as cameras are be inspected, replacing batteries if necessary.  When using digital 
cameras it is necessary to insure that memory cards are available.  It is also imperative that 
participants have access to computers to archive and edit the photos they take with digital 
cameras.
lvi
  Time must be allowed for distribution of materials at the beginning of the session and 
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collection at the end.  The process of signing materials out and back in is necessary to insure the 
safety and security of equipment. 
 Securing the necessary cameras to be used by participants in such a curriculum program 
can present a problem.  It is suggested that prior to beginning any such project grants or other 
funding be secured.  Costs can include the cameras to be used, memory cards for digital cameras, 
batteries, printing costs and emergency funds for any lost or damaged equipment.  Additionally 
the cost of snacks which are a part of every lesson needs to be calculated.  If prints will be made 
on site, it is necessary to have photographic quality paper and a printer available.  If prints are to 
be made at a local camera shop, it is best to seek out a shop that will give a discount or has 
coupons available.  If printing is done at a local shop, it will be necessary to save any photos to 
be printed to a flash-drive in order to be ready prior to the next session.  
 Each weekly session of this curriculum includes the recognized educational practice of 
using a warm-up or “anticipatory set/motivator” to focus the attention of the students. lvii  For the 
purposes of this curriculum I incorporated ideas related to cultural identity and photography into 
these activities.  Individual lessons are designed to cover a variety of topics.  Those focusing on 
the PhotoVoice methodology include issues related to the privacy of participants, camera 
operation and the composition of photographs, archiving and editing photographs and caption 
writing.  Other lessons relate to exploring place, cultural identity and human geography.  As the 
design of this curriculum was worked out it became apparent that sessions would need to meet in 
an after school setting.  Realizing that at this time of day participant energy levels are fading and 
keeping the attention of participants is crucial.  I borrowed from the authors of Photography for 
Integration as they state that it is essential to “think about the energy levels of the group when 
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planning games and activities….you want an activity which helps pick up energy or bring it 
down so that participants can focus.”lviii  It became apparent that I must provide a break between 
activities and include a snack break to allow participants to recharge.  I discovered another way 
to allow for movement was to provide opportunities to move about the building as a way to keep 
participants focused on the tasks at hand and to make the program less like school.
lix
  As 
mentioned previously the final component to each lesson entails walking the participants to the 
front door to foster their sense of place. 
 This curriculum by nature is different from that of a conventional classroom.  Within 
conventional classroom, lesson plans include differentiated instruction and modifications for 
special learners.  Differentiated instruction refers to individualizing instruction based on interest, 
content, or outcome.  For the purposes of this curriculum outcome based activities related to 
performance standards and enduring understanding are taught to the entire group rather than an 
individual.  Likewise, I saw no need to differentiated instruction based on interest or outcome.  
This is not to imply that the individual needs of learners are to be ignored. Within a conventional 
classroom setting, special learners are identified as ESOL/ELL [English Language Learners] or 
students with disabilities [SWD].  In the case of this curriculum only ESOL students are involved 
and are not singled out as being different.  I incorporated ideas related to language proficiency 
among between ESOL students from Ann Blackman who states in the PhotoVoice Manual, “the 
language of images, offers opportunities for communication without words.”lx  An important 
component incorporated into many lessons involves having participants work with a peer while 
engaging in hands-on activities.
lxi
  By creating cooperative pairs and cohorts of students that 
work together, it is expected that language barriers will not impede progress as students build a 
cultural identity.   
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 In addressing the difference of individual learners within this curriculum, I turned to   
Strack, McGill, and McDonagh who describe problems involving gender issues and the possible 
need to separate males from females when selecting group members.  By their very nature, 
middle grades students operate on different maturity levels.  It should be realized that problems 
could arise when placing older children with younger children. 
lxii
   When deciding on group size, 
the work Wilson was used to advise how to limit the group size to keep a manageable level, 
usually below fourteen members.
lxiii
  For the purposes of this curriculum group size was limited 
to twelve, with six pairs to work as partners.   This was reinforced as Cresswell adds that 
“smaller groups were not only easier to manage, but allowed for more sharing.” lxiv  It became 
important to establish guidelines for group behavior that allows participants to have input in 
creating their own rules.  By allowing this input, participants have a sense of ownership, adding 
to their development of cultural identity as well as being more likely to follow such rules.  I drew 
on Gorvine, Karam, and Eovaldi who advise “a collaborative discussion of group rules and 
guidelines, including notions of that there would be confidentiality within the group and that 
group members would respect each other.”lxv  
 As an additional aspect to this area of the curriculum I decided that participants may not 
take into account the caring for equipment.  The cost of replacing a camera or even a memory 
card could become problematic.  Lack of care for computers or cameras could cripple the 
program.  A system involving the checking out and checking in of equipment was seen as 
essential.  All cameras will be numbered to insure that the same participant is using the same 
camera (and memory card) from week to week.  This will alleviate problems that could arise if 
one participant were to access another‟s photographs.  The same signing out and signing in of 
notebooks is also advised.  If participants take the notebook home with them, they may forget to 
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have it for the next session.  Conversely, if they think of ideas they want to include in their notes 
such as new subjects to photograph, explanations of photographs, or captions, they are 
encouraged to write them down and bring them to the next session to add to their notebook.  
They can also seek out the facilitator to add it to their notebook as needed.  Not having the 
necessary materials, even if it is as simple as a notebook, can bring working in a session to a 
standstill.  Notebooks are essential tools to record information and it is seen as an important step 
to keep them in a secure location. 
 Key to the PhotoVoice methodology within this curriculum is the recording and archiving 
of photographic images to help define place.  Once photographs are taken and the decision has 
been made not to delete them from the camera, participants must make sure the where, when, 
and why aspects are recorded in their notebooks.  After this has been completed, it becomes 
necessary to save these images to a computer file.  Within my own experience of taking and 
recording photograph I came to realize that this would be a major task within this curriculum.  If 
at all possible, each participant should have exclusive use of a single camera.  This gives a 
greater familiarity with this key piece of equipment in addition to giving students a sense 
ownership.  Regardless of how many participants use a camera, it is essential that each 
participant have a memory card that is assigned for their exclusive use.  This step insures that 
one student is not accessing the photographs of another.  I feel it is necessary that all memory 
cards be kept in a secure location when not in use.  This is easily accomplished by using a simple 
filling system incorporating a 3” X 5” card box and small envelopes.  Each participant is issued a 
memory card with their ID number; the camera assigned to them can bear the same ID number.  
When not in use the card can be kept according to the participant‟s ID number.  In the design of 
this curriculum,  students attend the school where the program is held and already are assigned 
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student ID number.  This ID number is used to track lunchroom purchases and is also used to 
check out book from the media center.  Additionally this ID number is used to access computer 
within the school.   Students will need to create a dedicated folder to store their photographs and 
should associate the names in this folder with the same name recorded in their notebook.  This 
step is seen as a way of allowing students to more easily keep track of the photos they wish to 
view at a later date.  
 When planning lesson for this curriculum I felt it necessary to formulate activities to 
allow participants to recognize the differences between space and place within human geography 
in accordance with American Studies scholarship.  Additionally it became important to also 
explore how space is transformed into place.
lxvi
  While navigating the physical environment of 
the school, students are expected to learn about cultural identity and human geography as it 
relates to the formation of place.  By using the PhotoVoice methodology and current educational 
practices based on developing enduring understanding, the lessons within this curriculum guide 
students to this understanding of place.  Lessons also endeavor to provide students with 
opportunities to build and understand a new sense of cultural identity with group based activities.  
In conclusion, as middle grades students work through this curriculum it is expected that they 
will be able to understand place and gain new insights to where they fit into the cultural 
geography of their school.  
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 Place and the ESOL Student in the Middle School Environment LESSON PLAN– 
Facilitator: Michael Irving                    
Session # 1 Introduction to Photovoice Methodology 
Stage 1: Desired Results                                                                                                                                                         
Skill/Subject:  Introduction to the Photovoice Methodology ---Place and the ESOL Student in 
the Middle School Environment 
 
Time Required for this Lesson: 60 minutes in an after school setting within the school 
building the participants currently attend. 
 
Population: Selected ESOL student participants.  The number of participants has been set at 
no more than 12 in order to maintain a workable ratio of facilitator to participants.  
Enduring Understandings:  
 Participatory photography in the form of PhotoVoice is a strategy to help ESOL 
students understand their place within the school environment.           
Essential Question(s):  
 How will the Photovoice process help participants identify their place within their 
school environment? 
 
Knowledge and Skills (Objectives):   
 The participant will gain insight into how middle school ESOL students identify their 
place within the school environment using the PhotoVoice methodology of participatory 
photography. 
 Participants will describe the rationale behind the Photovoice Project.  
            Blackman, Anna. The PhotoVoice Manual: A Guide to Designing and Running 
Participatory Photography Projects. London: PhotoVoice, 2007.  
 Participants will locate and describe places within their school environment. 
 Participants will create and label a map of their school environment. 
PhotoVoice, "Photography for Integration." Accessed April 9, 2012. 
www.photovoice.org. 
 
  Stage 2:  Assessment Evidence   
Informal [formative] assessments:  
 After discussing the Photovoice methodology, participants will work in a Listen-Talk-
Write activity where they will first listen to the facilitator describe the methodology and 
project.  Next they will have two minutes to talk to a partner about what they think, 
followed by a two minute write about what they think.  No names will be on their 
writing and this will be collected as a Ticket-Out-the-Door to help the facilitator assess 
understanding. 
 Participants will complete Survey Questionnaire to gain insight into the participant‟s 
background. 
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Lesson reflection:   
 Facilitator will use maps created by participants and the Ticket-Out-the-Door to reflect 
upon participants understand of the methodology and their environment.  Based on this 
information, the next session can cover any misconceptions presented in this first 
session. 
 
 Stage 3:  Lesson Plan  
Materials/Resources 
 Materials (preparation, 
distribution and collection 
procedures) 
 
 
 
 Classroom desks set in a circle or square. 
 Printed page of expectations so that participants may 
follow along as these items are discussed. (to 
accommodate different learning styles)  
 Large pieces of butcher paper and markers or crayons 
to allow students to create maps. 
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Instructional Components  
 Anticipatory Set 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Introductions:  The facilitator will welcome 
participants to the classroom and help them find a 
seat.  The room may be set with desks in a circle or 
square so that participants can see each other, rather 
than the back of someone‟s head.  The facilitator 
will introduce themselves and then explain the 
rational of the project. 
 The following is a script to address participants: 
“Welcome to Place and the ESOL Student in the 
Middle School Environment project.  You will 
participate in a curriculum to address how ESOL 
student understand place in relation to the middle 
school environment.  We will be using PhotoVoice, a 
form of participatory photography that will allow you 
to use cameras to photograph and then describe how 
you see place and your place in school. You as ESOL 
students will use the photovoice process to map the 
school in an effort to understand your place within 
this environment. All of our activities are planned to 
take place in the school environment or on the 
grounds of the school.  Other areas of focus will 
include discussions of photography to provide you 
with an understanding of how your fellow 
participants also see their environment; where they fit 
in and where they feel out-of-place.   
     You have been selected on a voluntary basis from 
the population of active ESOL students in the school 
and will work in what we will call a cohort groups or 
small group of participants.  Your identity will be 
kept anonymous or secret using a coding system that 
will allow you to record the dates, locations, and 
descriptions of your photographs, but at no time will 
your names or other identifying markers are 
associated with your work.  You as participants will 
retain or keep all copyright to their photos, so no one 
can use them without your permission.  You will also 
be asked to complete critical reflection about how 
you liked the project when it is done as well as 
creating a final presentation of selected pictures for 
the group and maybe even your parents.   
     You will  receive formal instruction on how to use 
cameras, basic photographic techniques in landscape 
and portrait photography, editing and recording 
photographs, writing descriptions and reflections of 
your photographs, as well as how do work with 
possible subjects (school staff) to obtain permission 
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 Warm-Up Activity 
 
 
 
 
 
 
 
 
 
 
to photograph subjects.   
     You will also work as a cohort or group to help 
and assist each other in critiquing your photographs 
and the photos of others.   
Expectations of participation:  
 Attendance: Sessions will be held weekly from 
immediately after school [4:45 pm] and will last 
until 5:45 pm.  It is important that participants be 
punctual and in attendance in order to allow that  
time is spent on task.   
 Parents must pick up participants immediately after 
the session ends [5:45-6:00 pm] 
 Behavioral expectations: The same behavior that is 
expected within the school setting should be 
followed, respecting others and the equipment being 
used. 
 Confidentiality: Participants should respect each 
other‟s ideas and conversation and not discuss what 
people share in sessions with people outside the 
program other than their family. 
 Out-of-bounds areas of the school:  At times 
participants will be photographing places within the 
school building, if a door is closed and normally an 
area where students should not be, then participants 
should respect these boundaries and not enter.  If 
there is a place students would like to gain access to, 
they must seek permission from the facilitator who 
will in turn seek permission to gain access.  The 
privacy of teacher‟s classroom after school must be 
respected.   
Q:  Does anyone have any questions? 
       Next, the facilitator will describe the activities 
for the current session, followed by the Warm-Up 
activity.  
 The Name Game- Everyone gets in a circle.  
Someone starts by saying their name, followed by 
the next person in the circle repeats the previous 
name and then adding their own name.  Go around 
the circle adding names so that the last person is 
saying the names of everyone else before adding 
their own name. 
            PhotoVoice, Photography for Integration. Accessed 
April 9, 2012. www.photovoice.org. 20. 
 
 Snack Break : Allow a 10 minute break for a snack 
and the use of restrooms. It would be best to have 
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 Closing Procedure 
 
 
 
 
 
 
 
 
 
the snacks in the room to cut down on the time of 
moving from one location to another.  Snacks should 
be healthy and include a beverage.  
 
 Activity: Discussion of place and why a place may 
or may not be meaningful (space is seen as a locale 
with unspecified meaning while a place has some 
meaning to those that inhabit it.) 
 Participants will use butcher paper and markers to 
create a large map of the school and labeling 
specific places.  
 Activity:  Participants will first discuss places within 
the school environment that they like being in as 
well as the places they dislike being in  
 Facilitator should help participants clarify why they 
like a certain place and why they do not like another 
place.  Attention should be paid to any emotional 
sensitivity related to favorite or least favorite places.  
 Closure:  Facilitator should thank participants and 
praise their efforts while addressing any concerns.  
Discuss the format for the next session of meeting in 
the same place at the same time and that privacy 
issues related to taking photographs of people will 
be the topic.  Ask students to start looking at their 
school environment to determine where and what 
they might want to photograph.  Teach the simple 
act of placing their hands together to form a frame 
or rolling hand to form a telescopic lens to look 
through to see what a camera might see.  Walk 
participants out of the building using this framing 
technique as they walk.  
Differentiated Instruction 
 
Activities allow for differing learning styles: 
 Psychomotor [physical skills/mapping] 
 Affective [emotional attitudes/what they like and 
dislike about places within the school environment] 
 Cognitive [knowledge/verbal and written 
communication]. 
Modifications for ELL    
 Reading 
 Writing 
 Speaking 
 Listening 
 It should be understood that when working with a 
group of ESOL students that there may be instances 
where oral communication will be hampered or 
delayed due to a language barrier.  Activities should 
plan to allow students with limited proficiency to 
participate with minimal instruction. 
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Place and the ESOL Student in the Middle School Environment LESSON PLAN–  
 
Session # 2 Privacy of participants and record keeping. 
 
Stage 1: Desired Results                                                                                                                                                         
Skill/Subject: Privacy of participants. To establish familiarity with permission forms for 
participants subject using role playing games and how to keep records of photographs.   
 
Time Required for this Lesson: 60 minutes in an after school setting within the school building 
the participants currently attend. 
 
Population: Selected ESOL student participants.  The number of participants has been set at 
no more than 12 in order to maintain a workable ratio of facilitator to participants.  
 
Enduring Understandings:  
 Gaining permission to photograph subjects is a social skill to insure the privacy and 
confidentiality of subjects. 
Essential Question(s):  
 How should permission of subjects be gained and why is it important to keep an accurate 
photograph record?  
 How is the SCHOOL question guideline used to record information related to photos? 
 Knowledge and Skills (Objectives):  
 The participant will be able to demonstrate how to seek legal permission to photograph 
subjects. 
 The participants will record and keep accurate records of photographs and subjects of 
photographs. 
 The participants will use questioning techniques to help record information related to 
photos. 
 
  Stage 2:  Assessment Evidence   
Informal [formative] assessments:  
 Ticket-Out-the-Door 
 Think-Pair-Share 
Lesson reflection:  
 Focus should be placed on the ability to approach people in order to gain permission to 
photograph individuals.  Also it is vital to insure accurate record keeping of photographs 
and completed permission forms. 
 
 
 
 
 
7 
 
      7 
 
 Stage 3:  Lesson Plan  
Materials/Resources 
 Materials  
 
 
 Copies of permission forms.  
 Script of questions and examples of what could be 
said to prospective photographic subjects for role 
playing activity.  
 Notebooks to distribute to participants and template 
of how to record information about photographs. 
Specifically the SCHOOL method. (See below)  
Instructional Components  
 Anticipatory Set 
 
 
 Warm-Up Activity 
 
 
 
 
 
 
 
 
 Procedure 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Review what was covered in last week‟s lesson as 
well as this week‟s objectives 
The Name Game [Variation] – Get in a circle.  Each 
participant throws a beanbag to someone and says 
their own name.  After a while, switch to saying the 
name of the person they are throwing to.   If you do 
not have a beanbag a pair of clean socks or even a 
paper ball will do.                                                
PhotoVoice,  Photography for Integration. Accessed 
April 9, 2012. www.photovoice.org. 20. 
 
 Activity :  Role Playing Activity-  After the Warm-Up 
activity, ask how many participants have been walking 
around using their hand(s) as a view finder and 
looking at the world as if through a camera lens?                                                                            
The facilitator should explain the objectives for 
today‟s session and the activities to take place                                                                         
Q: What do you think could happen if you took a 
picture of someone without their permission?  Wait for 
participants to formulate answers.  Some may put 
forward that the paparazzi do it all the time and they 
don‟t get in trouble.  This is true and should be 
acknowledged.                                                                                                                        
Q: How would you feel if someone took an 
embarrassing picture of you?  Again wait for 
responses.  It must be understood that during this 
project, we cannot take pictures of anyone without 
their permission.  That permission must be in writing 
and recorded.                                                                
Q: How many of you feel comfortable talking to 
strangers?  Wait for responses. 
 Say to participants: “Just because something is new or 
you are not good at it does not mean you cannot 
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conquer it.   We are going to practice talking to people 
and asking for their permission.  When it comes time 
for you to take pictures of people, we will work with 
people here at school in a controlled setting.  You will 
not be approaching strangers on the street.  You 
should never do this alone; always have a buddy with 
you.  At this point, choose one of the participants to 
help model a conversation between a photographer 
and perspective subject and another to be play the 
buddy role.  Do not forget to include the buddy.  
Modeling a learning activity is an accepted role 
playing strategy to help overcome apprehension in a 
new area of learning. After modeling the scene, create 
groups of 3 to allow participants to practice.  Groups 
of three are necessary to model the point of a 
photographer seeking permission with a buddy 
present.  Participants should all practice the role of 
photographer asking permission and filling out 
permissions forms.” 
Robert W. Strack, Cathleen Magill, and McDonagh 
Kara, "Engaging Youth Through Photovoice," Health 
Promotion Practice, 5, no. 1 (2004): 52.       
 This is a time to use formative assessment by 
observing who is catching on and mastering the skill 
and who may need further practices.  This is important 
because participants must feel comfortable 
approaching others in order to be successful.  
 Snack Time:  Allow a 10 minute break for a snack and 
the use of restrooms. (10 minutes) 
 Activity:   Keeping Accurate Records –[Participants 
need to understand the importance of keeping accurate 
record keeping.  A centralized file should be kept of 
all permission slips.  This should be kept in a secure, 
locked place.  Participants should use their ID number 
on the forms and these should be returned to the 
facilitator to secure.  Keeping records in most likely a 
new practice for the participants and needs to be 
modeled, just like the role play previously.  
Composition style notebooks are generally easy to 
obtain and are smaller than 8 ½” X 11” binders.  
Forms can be copied and pasted into the notebooks as 
needed.  This will insure that the necessary 
information is present and participants will be less 
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 Closure  
likely to forget what they needed to record. 
 It will be necessary to introduce and go over the 
SCHOOL method of questioning that will allow 
participants think about specific ideas when taking 
photos. Use the same grouping of three participants to 
practice recording the forms that should have been 
filled out in the previous role playing activity.  The 
information about the place and date can easily be 
done from the session date and location.  Have 
students use their hand as a frame to select what they 
might have photographed and write a description 
about why they took the photograph, why that person 
of place was important, or what they feel about the 
subject or place.  
 
S What do you want us to See in this photo? 
C What feelings/emotions/visions do you 
want to Create in this photo? 
H What might your audience think is 
Happening in this photo? 
O Why did you take a photo Of this? 
O How does this photo relate to Our 
environment? 
L What do we Learn about how we navigate 
our environment? 
 
Closure:  
 Q: What do you think you want to take pictures of? 
Wait for participants to furnish answers.                                                                                                                                 
Q: How many of you feel more comfortable about 
approaching someone to ask if you can photograph 
them?  Wait for participants to furnish answers. 
 Remember, we do not want to invade other‟s privacy, 
so always ask permission.   
 Facilitator Shares a Personal Story: “When I was in a 
village in Chiapas, Mexico we were in a market place 
with hundreds of people selling everything from fruit 
to live chickens.  It was allowed to take pictures at a 
distance of a group of people that were far enough 
away that you could not see their faces.  If you tried to 
take a picture of a person up close, a member of the 
local law enforcement might walk up to you and hit 
you with a club and take away your camera.  We were 
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smart enough to respect their wished and nobody got 
hit.  I did see an old woman throw some fruit at a 
German girl for trying to take her picture.  We should 
always respect our subjects.   
 
 Activity:  Participants will work in a Think-Pair-Share 
activity to share what they learned in today‟s session.  
Participants will first take a minute to think about the 
day‟s activity, followed by sharing their thoughts with 
a partner, and finishing by sharing with the entire 
group.  As a culmination of this activity, participants 
will write a Ticket-Out-the-Door to ask any questions 
or share concerns they have not previously expressed. 
No names will be on their writing and this will be 
collected as a Ticket-Out-the-Door to help the 
facilitator assess understanding. 
 Facilitator should thank participants and praise their 
efforts while addressing any concerns.  Discuss the 
format for the next session.  Ask students if they have 
used the simple gesture of placing their hands together 
to form a frame or rolling their hand to form a 
telescope to look through to see what a camera would 
see.  Walk participants out of the building using this 
framing technique as they walk. [5 minutes]                                                
 
Differentiated Instruction 
Modifications for ELL 
 
  
 Based on language level, some participants may need 
more time or help with gaining a level of comfort and 
proficiency with gaining permission and recording 
information. 
 
Incorporation of Technology  
                                                                                                        
 No technology used during this lesson. 
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Place and the ESOL Student in the Middle School Environment LESSON PLAN–  
 
Session # 3 Camera & Composition 
 
Stage 1: Desired Results                                                                                                                                                         
Skill/Subject:  How cameras operate and composition of photographs 
 
Time Required for this Lesson: 60 minutes in an after school setting within the school building 
the participants currently attend. 
 
Population: Selected ESOL student participants.  The number of participants has been set at 
no more than 12 in order to maintain a workable ratio of facilitator to participants.  
Enduring Understandings:  
 Using photography to record images helps us understand our world. 
Essential Question(s):  
 How can digital cameras be used to record the school environment? 
 How is composition used to create effective photographs? 
Knowledge and Skills (Objectives):  
 The participants will understand how to use digital cameras to record their school 
environment. 
 The participants will be able to operate selected digital camera. 
 The participants will understand how to compose a photograph. 
 
  Stage 2:  Assessment Evidence   
Informal [formative] assessments:  
 Facilitator will observe how participants use digital camera to take pictures and if 
participant uses forms of composition to record images. 
 K-W-L Activity 
Lesson reflection:  
 What difficulties did participants have in operating cameras? 
 Which forms of composition did participants use to record images? 
 
 
 Stage 3:  Lesson Plan  
Materials/Resources 
 Materials  
 
 K-W-L Activity Page 
 Photographic examples presenting various examples 
of forms of composition.                                        
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 Zakia, Richard D., and David A Page. Photographic 
Composition: A Visual Guide. Amsterdam: Focal 
Press, 2011.                                                            
Freeman, Michael. The Photographer's Eye. 
Amsterdam: Focal Press, 2007. 
 Selected digital cameras available to the project. 
 Memory cards for each participant.                              
 To obtain inexpensive cameras for such a project it is 
necessary to check out local camera shops and what 
sales they may have available or if they are willing to 
give a discount for such a project. 
 A second source of inexpensive cameras is to check 
web sites such as the following. 
http://www.usedcamerasonly.com 
http://www.keh.com/?gclid=CIm4jNX58K4CFUmc7
QoduTsNLg 
http://www.ritzcamera.com/used-cameras.htm 
 
Instructional Components  
 Warm-Up Activity 
 
 
 
 
 
 
 Anticipatory Set 
 
 
 
 
 Procedures 
 
 
 
 
 
 
 
 
 
 
 
 
 
Adjective Name Game
 _ 
Someone starts by saying their 
name, then the next person in the circle repeats the 
previous name and then adds their own name.  Go 
around the circle adding names so that the last person 
is saying the names of everyone else before adding 
their own name.                                                      
PhotoVoice, Photography for Integration. Accessed 
April 9, 2012. www.photovoice.org. 20. 
 Discuss how participants have been using their hand 
as a view finder and if they are seeing their 
environment differently. 
   Review last week‟s activities based on responses to 
the Ticket-Out-the-Door followed by describing this 
week‟s objectives.  
 Activity: To activate existing knowledge, ask 
participants to complete a K-W-L [What I Know-
What I Want to Know-What I Learned] chart related 
to what they know about cameras.  Participants will 
fill in the first two columns related to „what they 
know‟ and „what they want to know.‟  At the end of 
today‟s session they can complete the final column, 
„what I learned‟ as their Ticket-Out-the-Door.   
 Activity: Composition is an important aspect of 
photography and participants need to be exposed to 
various forms of composition to help develop their 
photographic skills.  Prior to initiating such a project 
it is important to not only have descriptions of 
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 Closure  
various aspects of composition, but to also have 
visual examples for participants to view.  In this 
instance, a picture is worth a thousand words.  For 
this project a selected list of compositional forms 
have be selected.        
 
 Snack Time [10 minutes] 
 Activity: The second part of this session is to allow 
participants work with the cameras they will be using 
in the project. Cameras will need to be signed out to 
each participant to insure that pictures taken by others 
are not seen and to eliminate the possibility of loss.  
Placing a simple diagram of the camera is a simple 
way for participants to become familiar with the 
equipment.  Have each participant select two or three 
of the compositional forms to practice taking pictures 
around the school. Participants should travel in pairs 
as they move about the building. Announce a time 
limit so that participants return at a specific time.  
 Upon their return, allow participants to view the 
photographs they have taken and select their 
favorite(s) to share with the group.  
 Participants will need to return camera.  Be sure that 
cameras are signed out and signed back in in order to 
eliminate loss and insure that participants always get 
the same camera.  This process is very important and 
will aid in confidentiality in that participants are not 
having open access to the photos of other 
participants. 
 Complete the „What I Learned‟ column of the K-W-L 
activity as a Ticket-Out-the-Door.  This will be used 
as a formative assessment. 
 Facilitator should thank participants and praise their 
efforts while addressing any concerns.  Discuss the 
format for the next session.  Ask students to continue 
to look at their school environment to see where and 
what they might want to photograph.   Walk 
participants out of the building using this framing 
technique as they walk. 
Incorporation of Technology  
 
 
 
 
 Participants will have their first exposure to digital 
camera.  Some or all may be familiar with the camera 
on a cell phone, but not be familiar with the workings 
of a digital camera.  Participants should receive 
instruction on the parts of the camera and how to use 
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the focus features, view pictures, and possible even 
how to delete.  Encourage participants to take 
photographs and worry about editing and deleting 
specific photo in the future.  As this is the first 
session with cameras, each should receive a camera 
and a memory card that will be theirs to use 
throughout the project.  A check in and check out 
sheet should be used to record who has which camera 
and that the camera and memory card are returned.  
All cameras should be stored in a secure locked 
location. 
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Place and the ESOL Student in the Middle School Environment LESSON PLAN–  
 
Session # 4 Portraits 
 
Stage 1: Desired Results                                                                                                                                                         
Skill/Subject:  How to take pictures of individuals 
 
Time Required for this Lesson: 60 minutes in an after school setting within the school building 
the participants currently attend. 
 
Population: Selected ESOL student participants.  The number of participants has been set at 
no more than 12 in order to maintain a workable ratio of facilitator to participants.  
 
Enduring Understandings:  
 Portrait photography can be used as a story telling device.  
Essential Question(s):  
 What does it take to photograph human subjects? 
 
Knowledge and Skills (Objectives):  
 The participant will describe how to keep accurate records of photographic subjects. 
 The participant will demonstrate a familiarity with how to approach subjects and ask for 
permission to photograph. 
 The participant will record necessary information related to the photographs they take. 
 The participant will demonstrate how to keep accurate records of photographic subjects. 
 
  Stage 2:  Assessment Evidence   
Informal [formative] assessments: 
 The facilitator will orally quiz the participants on the working parts of the cameras being 
used in the project using a diagram of the parts of a camera. 
 The participants will demonstrate scenarios related to obtaining permission to 
photograph in a role playing activity. 
 Participants will share problems related to gaining permission and taking photographs of 
human subjects. 
 Ticket-Out-the-Door 
 
Lesson reflection:  
 In what ways could the role playing activity be more effective? 
 Evaluate the problems experienced by participants in photographing human subjects and 
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address concerns at next session. 
 
 
 
 
 Stage 3:  Lesson Plan  
Materials/Resources 
 
 
 
 Permission to Photograph forms 
 Camera Sign Out/Sign In Form 
 Cameras and memory cards 
 Zakia, Richard D., and David A Page. Photographic 
Composition: A Visual Guide. Amsterdam: Focal Press, 
2011.                                                             
 Freeman, Michael. The Photographer's Eye. 
Amsterdam: Focal Press, 2007. 
Instructional Components  
 Anticipatory Set 
 
 Warm-Up Activity 
 
 
 
 
 
 
 
 
 
 Procedure 
 
 
 
 
 
 
 
 
 
 
 Review what was covered in last week‟s lesson as well 
as this week‟s objectives.  Use the Ticket-Out-the-Door 
as a guide to answering concerns.   
 Warm Up:   Using paper and crayons have participants 
draw a self-portrait of themselves without letting others 
see.  Place pictures on the front board and see if people 
recognize others.  Ask what the term cultural identity 
means to them.  Discuss how they fit into the school 
culture. 
 Activity:  Ask what participants remember about how 
to approach people to ask for permission to photograph. 
 Sign out cameras to participants.   Allow participants to 
take pictures of each other in the classroom as others 
either pose or allow candid pictures.                                                                              
 Q:  What problems did you encounter taking pictures of 
people?                           
 Review and discuss how they should use the SCHOOL 
questions to record ideas about photographs taken 
during this session.   
 Return cameras 
 
 Snack Break. Ask if there any questions from last 
week‟s session.  
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 Closure  
 Activity:  View pictures from magazines to help form 
ideas as to how they might compose photographs of 
people.  Ask if the photography in magazines has any 
relation to cultural identity?  Do they see people in 
magazines that look like themselves?   
 Facilitator should thank participants and praise their 
efforts while addressing any concerns.  Discuss the 
format for the next session.  Walk participants out of 
the building. 
 
Incorporation of Technology 
                                                                                                        
 Participants will begin using digital camera to 
investigate their environment.   
Place and the ESOL Student in the Middle School Environment LESSON PLAN–  
 
Session # 5 Outdoor Photography 
 
Stage 1: Desired Results                                                                                                                                                         
Skill/Subject:  Photographing out of doors 
 
Time Required for this Lesson: 60 minutes in an after school setting within the school building 
the participants currently attend. 
 
Population: Selected ESOL student participants.  The number of participants has been set at 
no more than 12 in order to maintain a workable ratio of facilitator to participants.  
 
Enduring Understandings:  
 Photographing outside images can illustrate one‟s environment. 
 
Essential Question(s):  
 What are the best ways to take outdoor photographs? 
 How can color and lighting be used to change how photographs appear?                     
[This is included as a way to improve the photographic skills of participants] 
Knowledge and Skills (Objectives):  
 The participant will demonstrate using a digital camera to capture outdoor 
photographic images. 
 The participant will describe how to keep accurate records of photographic subjects. 
 The participant will demonstrate how to use color and lighting in the composition of 
outdoor photographs. 
  Stage 2:  Assessment Evidence   
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Informal [formative] assessments:  
 The facilitator will observe and assist participants to compose and take outside 
photographs.  
 Participants will self-evaluate the photographs they produce based on what they have 
learned about composition and color. 
 Ticket-Out-the-Door 
Lesson reflection: 
 Address any difficulties participants may have experienced in both the use of the 
camera and in the composition of photographs. 
 
 Stage 3:  Lesson Plan  
Materials/Resources: 
  
 Digital camera and memory cards 
 Notebooks 
 Magazine that include outdoor photographic subjects 
 Zakia, Richard D., and David A Page. Photographic 
Composition: A Visual Guide. Amsterdam: Focal Press, 
2011.                                                             
 Freeman, Michael. The Photographer's Eye. Amsterdam: 
Focal Press, 2007. 
Instructional Components  
 Anticipatory Set 
 Warm-Up Activity 
 
 
 
 
 Procedure 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Review what was covered in last week‟s lesson as 
well as this week‟s objectives.  Use the Ticket-Out-
the-Door as a guide to answering concerns.   
 Warm-Up: Friend or Foe – Each member of the 
group chooses a „friend‟ and a „foe‟ without 
indicating who they have chosen.  After the game 
starts, each person must try to keep as possible to 
their chosen friend and as far away as possible from 
their foe.  It leads to a room full of jostling, laughing 
people trying to flee their foe and chase their friend. 
[This activity is designed to bond participants and 
remind them of the importance of always having a 
partner with them when the move about the building.] 
            PhotoVoice, Photography for Integration. Accessed    
            April 9, 2012. www.photovoice.org. 20. 
 Activity: Sign out cameras and review map of school, 
including the outside perimeter of the property.   
 Using a copy of the school grounds.  Create a circular 
pattern for participants to follow in order to insure 
that they rotate around the building to allow them 
equal opportunity to photograph areas without others 
interfering.   
 Set a time limit for participants to return to the 
classroom.  Use magazines and photographic books 
to view example photographs and review the various 
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 Closure  
forms of composition used in the past to refresh 
memory of how photographs might be structured.   
 Snack Time [10 minutes] 
 Activity: Allow pairs of participants to proceed 
outside to take photographs of the school 
environment.  Remind participants to record 
information in their notebooks as they go.  
 Depending on the size of the school building and the 
availability of some form of chronometer/watch/clock 
on a cellphone, it is suggested that participants return 
to the classroom at a set time.  A coach‟s whistle can 
also be used to alert participant that it is time to 
return. 
 Return to classroom and discuss photographic 
experience.  List on board the pros and cons of 
outdoor photography and how composition outside is 
different from indoors photography.  This will allow 
participants to share with their peers their experiences 
and build rapport within the group.  Use SCHOOL 
questioning to record information related to photos. 
 Return cameras using Check-In/Check-Out sheet.  
Also gather notebooks [this is helpful to ensure that 
participants do not forget them for the next session]. 
 Participants will first take a minute to think about the 
day‟s activity, followed by sharing their thoughts 
with a partner, and finishing by sharing with the 
entire group.  As a culmination of this activity, 
participants will write a Ticket-Out-the-Door to ask 
any questions or share concerns they have not 
previously expressed. No names will be on their 
writing and this will be collected as a Ticket-Out-the-
Door to help the facilitator assess understanding. 
 Facilitator should thank participants and praise their 
efforts while addressing any concerns.  Discuss the 
format for the next session.  Walk participants out of 
the building. 
Incorporation of Technology  
 
                                                                                                        
 Participants will begin using digital camera to 
investigate their environment.   
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Place and the ESOL Student in the Middle School Environment LESSON PLAN–  
 
Session # 6 Perspective: Do you see what I see?  Archiving and Editing Photos 
 
Stage 1: Desired Results                                                                                                                                                         
Skill/Subject:  Archiving and Editing Photos 
 
Time Required for this Lesson: 60 minutes in an after school setting within the school building 
the participants currently attend. 
 
Population: Selected ESOL student participants.  The number of participants has been set at 
no more than 12 in order to maintain a workable ratio of facilitator to participants.  
 
Enduring Understandings: 
 Technology can be used to archive and edit information. 
Essential Question(s):  
 How are photographs downloaded and saved from the camera to a computer? 
 How are photographs organized in files using a computer? 
 How can photographs be edited or deleted using a computer? 
 
Knowledge and Skills (Objectives):  
 The participant will describe how to download photos from a camera to a computer.  
 The participants will demonstrate how to save [archive], edit, and delete photographs. 
 The participant will demonstrate how to create and organize files using a computer? 
  Stage 2:  Assessment Evidence   
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Informal [formative] assessments:  
 The facilitator will observe and assist participants to download, archive, edit, and 
delete photographs.  
 Participants will self-evaluate the photographs to be archived, edited, or deleted. 
 Ticket-Out-the-Door 
Lesson reflection: 
 Address any difficulties participants may have experienced in both the use of the camera 
or computers. 
 
 Stage 3:  Lesson Plan  
Materials/Resources 
 Materials  
 
 Digital cameras, memory cards, and necessary cables 
to access a computer. 
 Computers 
Instructional Components  
 
 Warm-Up Activity 
 
 
 
 
 
 
 
 
 
 
 Anticipatory Set 
 
 
 
 
 
 Procedure 
 
 
 
 
 
 
 
 
 
 
 
 Warm-Up: Do you see what I see?  Allow 
participants to view three pictures from places in the 
school environment such as the auditorium, the 
gymnasium, media center, or cafeteria.  They will 
then attempt to use verbal directions to describe how 
a stranger would get to this place from the front 
office.  The group will have to decide where the 
directions were taking them.  [This is designed to 
build communication skills as well as help 
participants understand how others would direct a 
stranger.  The aim is to build on group cohesion and 
identity as they learn how others see their 
environment.] 
 Ask participants what problems they have had taking 
photographs.  Discuss what they have learned and 
what they still are having problems with.  Review 
what was covered in last week‟s lesson as well as this 
week‟s objectives.  Use the Ticket-Out-the-Door as a 
guide to answering concerns.   
 Activity: Describe the objectives of the current 
session and planned activities.  
Sign out cameras and distribute notebooks.  Have 
participants take turns taking photographs of the same 
object or scene.  Participants will then discuss their 
reasons for framing the object in a certain way.   
Q: Is you point of view unique or did you frame the 
object in the same way as others? 
Q: How would you change you photo if you could? 
Q: What did you like about the photos of others? 
 Snack Time  
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 Closure  
 Activity: It is necessary for this activity that all the 
necessary equipment is available and working 
properly.  Before this session the facilitator should 
practice using the same digital cameras as the 
participants to ensure that all cameras are fully 
charged and do not need batteries, the necessary 
cables to attach cameras to computers are present and 
function properly.  Participants will need their 
notebooks in which they have recorded their 
photographs. Use SCHOOL questioning to record 
information related to photos.   This is necessary as 
the dates and places the photographs were taken will 
be part of the archiving activity.  Also the 
participant‟s personal code [I.D. number] will be 
necessary to keep track of photographs within the 
computer system.  A step-by-step printout of the 
instructions is a helpful tool to incorporate.   
 Participants will create folders, download photos, and 
begin editing photos. 
 Sign in cameras and collect notebooks.  
 Participants will work in a Think-Pair-Share activity 
to share what they have learned in today‟s session.  
Participants will first take a minute to think about the 
day‟s activity, followed by sharing their thoughts 
with a partner, and finishing by sharing with the 
entire group.  As a culmination of this activity, 
participants will write a Ticket-Out-the-Door to ask 
any questions or share concerns they have not 
previously expressed. No names will be on their 
writing and this will be collected as a Ticket-Out-the-
Door to help the facilitator assess understanding. 
 Facilitator should thank participants and praise their 
efforts while addressing any concerns.  Discuss the 
format for the next session.  Walk participants out of 
the building.  
Incorporation of Technology  
 
                                                                                                        
 Digital cameras 
 Computers 
 Possible the use of LCD projector to demonstrate 
how to save, archive, edit, and delete photographs 
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Place and the ESOL Student in the Middle School Environment LESSON PLAN–  
 
Session # 7 The school environment as a place of adventure and discovery? 
 
Stage 1: Desired Results                                                                                                                                                         
Skill/Subject:  Identifying places of safety and fear within the school environment 
 
Time Required for this Lesson: 60 minutes in an after school setting within the school building 
the participants currently attend. 
 
Population: Selected ESOL student participants.  The number of participants has been set at 
no more than 12 in order to maintain a workable ratio of facilitator to participants.  
 
Enduring Understandings:  
 Understanding one‟s place in school is not the same as identifying places within the 
school environment.  
 
Essential Question(s):  
 Why do certain places within the school environment elicit specific emotional responses? 
 
Knowledge and Skills (Objectives):  
 The participants will describe the emotional meanings associated with places within the 
school environment. 
  Stage 2:  Assessment Evidence   
24 
 
      24 
 
Informal [formative] assessments:  
 The facilitator will guide questioning as to why certain places are associated with 
specific meaning to ascertain if those meanings relate to specific individual or if the 
meanings have been handed down as a form of mythology. 
 Ticket-Out-The-Door 
 Think-Pair-Share 
Lesson reflection: 
 How did participants respond to areas of emotional stress? 
 
 
 
 
 
 
 
 
 
 Stage 3:  Lesson Plan  
Materials/Resources 
 Materials  
 
 
 Cameras 
 Notebooks 
 Map of school 
 List of items to be photographed 
Instructional Components  
 Warm-Up Activity 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Anticipatory Set 
 
 
  
 
 Warm-Up: Treasure Hunt-Participants will be allowed 
to wander the school looking for items to complete the 
Treasure Hunt.  Participants receive a list of 6 items 
within the classroom to locate without telling others 
what is on their list.  As they find items they will 
photograph them.  (Examples: something red, a map to 
illustrate some pattern with shapes or lines, an 
arrangement of books; etc.) [This is designed to allow 
participants to practice composition and photographic 
skills in a controlled environment.]                      
PhotoVoice,  Photography for Integration. Accessed 
April 9, 2012. www.photovoice.org. 23. 
Record each item in order to prove the item has indeed 
been located.  Once someone has found all 6 items of 
a set amount of time has elapsed, participants should 
return to the classroom in order to share answers. 
 Review what was covered in last week‟s lesson as 
well as this week‟s objectives.  Use the Ticket-Out-
the-Door as a guide to answering concerns.  Ask if 
anyone had problems that didn‟t get taken care of and 
how such problems can be overcome in the future. 
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 Procedure 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Closure  
 Activity: This week‟s activities will relate to 
identifying places within the school environment that 
have identified meaning to the group or individuals.  
Participants will be allowed to wander the building 
with their partners to places with emotional meanings 
whether be good or bad, happy or scary.  Participants 
will photograph these places and record necessary 
information using the SCHOOL questioning template.  
Those photos will then be archived in the computers to 
be edited.  Participants must be reminded about areas 
that are out-of-bounds.  If they want to photograph 
such an area the facilitator will seek to gain entrance 
with the group [never go anywhere unaccompanied by 
an individual or in the case of an adult with at least 
two or more participants].  The facilitator should be 
available in case some emotional issue arises related to 
a specific place. Allow 25-30 minutes for this activity 
and then return to the classroom to archive and record 
information related to photos. 
 Sign out cameras and distribute notebooks.  Allow 
pairs to go take photos.   
 Snack [10 minutes] 
 Activity: Before archiving and recording photographs, 
discuss how participants feel about their environment 
and if any emotional issues arose.   
Q: Are their certain places that are „scary‟? 
Q: Are the meanings associated with specific places 
ones the participants created or do these places have 
identities that have been passed down over the years 
as a kind of mythology? 
Q: How can the meaning of a place change over time? 
 Archive and download photos to computer.  Record 
SCHOOL questions in their notebooks. 
 Sign in cameras and collect notebooks. 
 Participants will work in a Think-Pair-Share activity 
to share what they learned in today‟s session.  
Participants will first take a minute to think about the 
day‟s activity, followed by sharing their thoughts with 
a partner, and finishing by sharing with the entire 
group.   
 As a culmination of this activity, participants will 
write a Ticket-Out-the-Door to ask any questions or 
share concerns they have not previously expressed. No 
names will be on their writing and this will be 
collected as a Ticket-Out-the-Door to help the 
facilitator assess understanding. 
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 Facilitator should thank participants and praise their 
efforts while addressing any concerns.  Discuss the 
format for the next session.   Walk participants out of 
the building. 
Incorporation of Technology  
                                                                                                       
 Use of cameras  
 Use of computers to download photographs and 
archive files 
 
 
 
 
 
 
 
 
 
 
 
Place and the ESOL Student in the Middle School Environment LESSON PLAN–  
 
Session # 8 Captioning 
 
Stage 1: Desired Results                                                                                                                                                         
Skill/Subject:   
Time Required for this Lesson: 75 minutes in an after school setting within the school building 
the participants currently attend. 
Population: Selected ESOL student participants.  The number of participants has been set at 
no more than 12 in order to maintain a workable ratio of facilitator to participants.  
 
Enduring Understandings:  
 Captioning photographs is used to construct meaning for an audience. 
Essential Question(s):  
 How are captions for photographs created to explain the photographer‟s intent of the 
photos. 
Knowledge and Skills (Objectives):  
 The participants will describe how to write captions for photographs. 
 The participants will write captions for photographs. 
  Stage 2:  Assessment Evidence   
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Informal [formative] assessments:  
 The facilitator will lead peer reviews/discussions of captions to offer suggestion to 
improve caption writing. 
 Ticket-Out-the-Door 
 Think-Pair-Share 
Lesson reflection: 
Review the peer review of caption writing. 
 Stage 3:  Lesson Plan  
Materials/Resources 
 Materials  
 
 Archived photographs 
 Participant notebooks 
Instructional Components  
 Warm-Up Activity 
 
 
 
 Anticipatory Set 
 
 
 
 
 
 
 Procedure 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Closure  
 Nonsense caption…match nonsense captions to 
example photos.  Students will receive a set of 
photographs and nonsense captions and match each up 
and share with the group.  Ask for reactions to 
captions.  [This activity is designed to allow 
participants to see what might and might not be 
appropriate when creating captions for their 
photographs.  Silly might be fun but it does not help 
the audience understand the relevance of the 
photograph.] 
Q:  What would you write about these photographs? 
Q:  Can you think of to write about these photographs? 
 Ask what participants remembered from the last 
session.  Discuss any concerns that participants may 
have.  Review what was covered in last week‟s lesson 
as well as this week‟s objectives.  Use the Ticket-Out-
the-Door as a guide to answering concerns.   
 Discuss this week‟s session and expectations. 
 Activity: Participants will access their archived 
photographs and begin writing captions.  
 Continue viewing photographs and writing captions.  
Use SCHOOL questioning template to record 
information related to photos. 
 Snack Break [10 minutes] 
 Activity: If time allows, have participants take more 
photographs around the school environment to allow 
for retakes of places they wanted to photograph but 
did not get a good shot or were unable to take the 
picture they wanted at the time. 
 Participants will work in a Think-Pair-Share activity 
to share what they learned in today‟s session.  
Participants will first take a minute to think about the 
day‟s activity, followed by sharing their thoughts with 
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a partner, and finishing by sharing with the entire 
group.  As a culmination of this activity, participants 
will write a Ticket-Out-the-Door to ask any questions 
or share concerns they have not previously expressed.  
 Facilitator should thank participants and praise their 
efforts while addressing any concerns.  Discuss the 
format for the next session.   Walk participants out of 
the building. 
Incorporation of Technology  
 
                                                                                                        
 Computers to access archived photos 
 Cameras if time allows 
 
 
 
 
 
 
 
 
 
 
 
Place and the ESOL Student in the Middle School Environment LESSON PLAN–  
 
Session # 9 Locating place and space 
 
Stage 1: Desired Results                                                                                                                                                         
Skill/Subject:  Photograph places around the school environment related to map drawn first 
week of project. 
 
Time Required for this Lesson: 60 minutes in an after school setting within the school building 
the participants currently attend. 
 
Population: Selected ESOL student participants.  The number of participants has been set at 
no more than 12 in order to maintain a workable ratio of facilitator to participants.  
 
Enduring Understandings:  
 Place does not equal space in the context of ESOL students in the school environment. 
 
Essential Question(s):  
 How is the idea of place associated with locations within the school environment? 
 How is the idea of space associated with locations within the school environment? 
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Knowledge and Skills (Objectives):  
 The participants will explain the difference between physical places and emotional 
spaces. 
 The participants will photograph examples of both place and space. 
  Stage 2:  Assessment Evidence   
Informal [formative] assessments:  
 The facilitator will explain the ideas of place [emotional attachment] and space [physical 
location] within the school environment. 
 Participants will discuss place and space in the school environment. 
 The facilitator will clarify any misconceptions related to place and space. 
 Ticket-Out-the-Door 
Lesson reflection: 
 Did participants understand the difference between place and space? 
 Stage 3:  Lesson Plan  
Materials/Resources 
 Materials  
 
 Computers to access archived photos. 
Instructional Components  
 Anticipatory Set 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Review what was covered in last week‟s lesson as 
well as this week‟s objectives.  Use the Ticket-Out-
the-Door as a guide to answering concerns.   
 Activity: What is the difference between place and 
space?  Using a Think-Pair-Share strategy to allow 
participants to define what they think the word place 
and space mean by first creating their own definitions, 
followed by working with a partner to define the 
terms, and culmination with sharing their definitions 
with the entire group.  These can be written on a board 
or butcher paper to record ideas for comparison.  The 
facilitator will next explain how the word space refers 
to a physical location within the environment where a 
place holds some meaning or importance to people 
who occupy it.  The meaning of the place may be 
understood to change over time as new people come to 
occupy that place.  [i.e. the front office is associated 
with the term space as a location within the building, 
but can also be associated with the word place in that 
it is where students must go when discipline is an 
issue. ]  
 Participants will use the map they created in the first 
session to suggest locations that would associate with 
place or space. 
Q: What places do you think are safe? 
Q: What places do you think are unsafe or hold a 
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 Warm-Up Activity 
 
 
 
 Procedure 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Closure  
negative meaning? 
Q: Where do you identify as your place? 
Q: Where do you feel out-of-place? 
Q: Are people that enter the front door different than 
people who come through the bus port doors? 
Q: Can the original meaning of a place be replaced if a 
new set of people occupy it? 
 Warm-Up: Place or space-using photos of the school 
building, students will seek to identify location and 
decide if it is place [location has an emotional 
response]. or space [location]. 
 Snack Break [10 minutes] 
 Activity: Participants will search in their archived 
photographs to pick three photographs that are 
associated with place and three that are associated 
with space and write captions for all six photographs.  
Facilitator will work to clarify any misconceptions and 
aid with writing concise captions.  Record specific 
photographs and captions in notebooks.  Use 
SCHOOL questioning template to record information 
related to photos. 
 Plan that during the next session to have participants 
use photographs to tell a story.  Ask them to start 
thinking what story they might tell using the 
photographs they have taken up to this point. 
 Participants will work in a Think-Pair-Share activity 
to share what they learned in today‟s session.  
Participants will first take a minute to think about the 
day‟s activity, followed by sharing their thoughts with 
a partner, and finishing by sharing with the entire 
group.  As a culmination of this activity, participants 
will write a Ticket-Out-the-Door to ask any questions 
or share concerns they have not previously expressed.  
 Facilitator should thank participants and praise their 
efforts while addressing any concerns.  Discuss the 
format for the next session.  Walk participants out of 
the building. 
Incorporation of Technology  
 
                                                                                                        
 Computers to access archived photographs. 
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Place and the ESOL Student in the Middle School Environment LESSON PLAN–  
 
Session # 10 Story Telling with Photos 
 
Stage 1: Desired Results                                                                                                                                                         
Skill/Subject:  Story telling with photographs.   
 
Time Required for this Lesson: 60 minutes in an after school setting within the school building 
the participants currently attend. 
 
Population: Selected ESOL student participants.  The number of participants has been set at 
no more than 12 in order to maintain a workable ratio of facilitator to participants.  
 
Enduring Understandings:  
 Photography is a tool to tell stories, illustrate concepts or a set of ideas. 
 
Essential Question(s):  
 How can photographs be used to tell a story or illustrate a concept or set of ideas? 
 
Knowledge and Skills (Objectives):  
 The participant will demonstrate how to combine photographic images to convey a story. 
 The participant will demonstrate how to write captions to photographs to help tell a 
story. 
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  Stage 2:  Assessment Evidence   
Informal [formative] assessments:  
 The facilitator will monitor participants as they select photographs and write captions, 
answering any questions and clarifying the goal of the activity. 
 Ticket-Out-the-Door 
Lesson reflection: 
 What problems did participants face in selecting photographs and writing appropriate 
captions? 
 Stage 3:  Lesson Plan  
Materials/Resources 
 Materials  
 
 
 
 Computer to access archived photographs 
 Notebooks to record photograph and accompanying 
caption. 
Instructional Components  
 Warm-Up Activity 
 
 
 
 
 
 
 
 
 Anticipatory Set 
 
 Procedure 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Warm-Up: Count to Ten – The challenge is for the 
group to count to ten without more than one person 
talking at a time.  Only one person can say each 
number, and anyone can say the next number at any 
time.  The catch is that if two people say a number at 
the same time, they have to start again.  This is harder 
and more fun than it might sound. [This activity is 
used to build on group cohesion.]                          
PhotoVoice, Photography for Integration. Accessed    
            April 9, 2012. www.photovoice.org. 21. 
 
 Review what was covered in last week‟s lesson as 
well as this week‟s objectives.  Use the Ticket-Out-
the-Door as a guide to answering concerns.   
 Activity: The facilitator will explain the activity and 
goal of this activity.  Participants will search through 
there archived photographs to locate photographs that 
would tell a story in some fashion.  The participants 
should use not more than 3 to 5 photographs to 
accomplish this goal.  It will be difficult ate first 
because participants must first think of a story line and 
choose appropriate photographs to accomplish this 
goal.  Participants may also write new captions.  
Previous captions associated with photographs may be 
changed to fit into this activity. 
 Snack Break [10 minutes]. 
 Activity: After break ask if participants are having any 
problems in choosing photo graphs or writing 
captions.  Participants may want to create a 
PowerPoint presentation that includes their chosen 
photographs and captions.  Use SCHOOL questioning 
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 Closure  template to record information related to photos. 
 Be sure to record photographs and captions in 
notebooks.  Also save any PowerPoint to participant‟s 
files. 
 Facilitator should thank participants and praise their 
efforts while addressing any concerns.  Discuss the 
format for the next session.  Walk participants out of 
the building. 
Incorporation of Technology  
                                                                                                        
 Participants will use computers to access archived 
photographs.  Participants may also us PowerPoint to 
create a presentation. 
 
 
 
 
 
 
 
 
 
 
Place and the ESOL Student in the Middle School Environment LESSON PLAN–  
 
Session # 11 Last Chance 
 
Stage 1: Desired Results                                                                                                                                                         
Skill/Subject:  Introduction to the Photovoice Project ---Place and the ESOL Student in the 
Middle School Environment 
 
Time Required for this Lesson: 60 minutes in an after school setting within the school building 
the participants currently attend. 
 
Population: Selected ESOL student participants.  The number of participants has been set at 
no more than 12 in order to maintain a workable ratio of facilitator to participants.  
 
Enduring Understandings:  
 The school environment is more than a building or space. 
 
Essential Question(s):  
 How can photographs be used to tell a story to illustrate place? 
 
34 
 
      34 
 
Knowledge and Skills (Objectives):  
 The participant will demonstrate how to combine photographic images to convey a story. 
 The participant will demonstrate how to write captions to photographs to help tell a 
story. 
 The participants will describe the difference between place and space. 
 
  Stage 2:  Assessment Evidence   
Informal [formative] assessments:  
 Ticket-Out-the-Door 
Lesson reflection: 
 The facilitator will ask for input from participants as to how they feel about the project 
and how it might be improved. 
 
 Stage 3:  Lesson Plan  
Materials/Resources 
 Materials  
 Cameras 
 Computers to archive and edit photographs 
Instructional Components  
 Warm-Up Activity 
 
 
 
 
 
 
 
 Anticipatory Set 
 
 Procedure- 
 
 
 
 
 
 
 
 
 
 
 
 
 
 Closure  
 Warm-Up:  Place and space…Participants will be 
shown a series of photographs and attempt to give 
meaning to each.  Do photos evoke identity, emotions, 
actions, inspirations, or aspirations?  The photographs 
will be used to practice assigning meaning to 
photographs.  Participants will work in pairs to write 
captions to be shared with the group. Group activity to 
help gain understanding of what audience sees in 
photographs. 
 Review what was covered in last week‟s lesson as 
well as this week‟s objectives.  Use the Ticket-Out-
the-Door as a guide to answering concerns.   
 Activity: Participants will be given an opportunity to 
take a last series of photographs to illustrate how the 
ESOL student views their place in the school 
environment. 
 Snack Break [10 minutes] 
 Activity: Participants should archive any new 
photographs and record them in their notebooks.  This 
should be followed with writing captions for the 
photos they plan to use in the future incorporating the 
SCHOOL questioning template.   
 Using the Ticket-Out-the-Door activity, ask 
participants to pose any questions they still have about 
any of the activities in the project.  Remind them that 
they will be completing an assessment questionnaire 
of the project as well as a final presentation of selected 
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photographs. 
 Facilitator should thank participants and praise their 
efforts while addressing any concerns.  Discuss the 
format for the next session.  Ask students to start 
looking at their school environment and where and 
what they might want to photograph.  Teach the 
simple placing of hands together to form a frame or 
similar to a telescope to look through to see what a 
camera would see.  Walk participants out of the 
building using this framing technique as they walk. 
 
Incorporation of Technology  
                                                                                                        
 Cameras 
 Computers to archive and edit photographs 
 PowerPoint software program 
 
 
 
 
 
 
 
 
 
 
Place and the ESOL Student in the Middle School Environment LESSON PLAN–  
 
Session # 12 Preparing to Exhibit Photographs 
 
Stage 1: Desired Results                                                                                                                                                         
Skill/Subject:  Introduction to the Photovoice Project ---Place and the ESOL Student in the 
Middle School Environment 
 
Time Required for this Lesson: 60 minutes in an after school setting within the school building 
the participants currently attend. 
 
Population: Selected ESOL student participants.  The number of participants has been set at 
no more than 12 in order to maintain a workable ratio of facilitator to participants.  
 
Enduring Understandings:  
 Photography is a tool to define places within one‟s environment. 
 
Essential Question(s):  
 How do ESOL students view their place in the school environment? 
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Knowledge and Skills (Objectives):  
 Participants will describe how ESOL students view their place in the school environment 
using photographs. 
 Participants will demonstrate how photographs and captions are used to tell a story. 
  Stage 2:  Assessment Evidence   
Informal [formative] assessments:  
 Conversations and discussions with participants 
 Tick-Out-the-Door 
 Participant Culminating Survey 
Lesson reflection: 
 Based on participant‟s survey answers, assess potential changes to project in the future. 
 Stage 3:  Lesson Plan  
Materials/Resources 
 Materials (preparation, 
distribution and collection 
procedures) 
 Participant Culminating Survey 
 Computers to access archived and edited photographs. 
 PowerPoint software 
Instructional Components  
 Warm-Up Activity 
 
 
 
 
 
 
 
 
 
 
 Anticipatory Set 
 
 
 
 
 
 Procedure 
 
 
 
 
 
 Closure  
 Warm Up: “Go if you…” – Everyone sits round a 
circle on chairs with one person standing in the 
middle.  The person in the middle says “Go if you…” 
and then names a category, for example: are a boy?; 
are over 13 years old?; have brown hair?; live in 
Marietta?  Or they can say “Go if you like…” football, 
apples, horror movies, the color blue, etc.  Everyone 
who fits the description has to get up and sit in a new 
chair, leaving someone standing in the middle.  The 
new person in the then says “Go if you…” etc.  
Facilitators should observe closely and support more 
reluctant players.                                                        
PhotoVoice, Photography for Integration. Accessed 
April 9, 2012. www.photovoice.org. 21.  
 Review what was covered in last week‟s lesson as 
well as this week‟s objectives.  Use the Ticket-Out-
the-Door as a guide to answering concerns.   
 Discuss and complete Participant Culminating Survey.  
Ask questions to clarify answers. 
 Snack Break [10 minutes] 
 Participants will work to complete a finished 
photographic presentation.  It may take the form of 
individual photographs with accompanying captions 
or as a PowerPoint presentation. 
 Save all work done on computers. 
 Facilitator should thank participants and praise their 
efforts while addressing any concerns.  Discuss the 
format for the next session.  Walk participants out of 
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the building using this framing technique as they walk. 
Incorporation of Technology 
 
 
                                                                                                        
 Cameras with memory cards 
 Computers to archive and edit photographs 
 Color printer with photographic quality paper or 
photos saved to a flash drive that may be used in a 
camera store to create prints. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Place and the ESOL Student in the Middle School Environment LESSON PLAN–  
 
Session # 13 The Big Show 
 
Stage 1: Desired Results                                                                                                                                                         
Skill/Subject:  Introduction to the Photovoice Project ---Place and the ESOL Student in the 
Middle School Environment 
 
Time Required for this Lesson: 60 minutes in an after school setting within the school building 
the participants currently attend. 
 
Population: Selected ESOL student participants.  The number of participants has been set at 
no more than 12 in order to maintain a workable ratio of facilitator to participants.  
 
Enduring Understandings:  
 PhotoVoice can be used to navigate and define place within the school environment. 
 
Essential Question(s):  
 How can the use of participatory photography and PhotoVoice help ESOL students 
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navigate their school environment? 
 
Knowledge and Skills (Objectives):  
 The participants will describe how participatory photography and PhotoVoice are used to 
explore the school environment. 
 The participants will create a photographic story to define their place within the school 
environment. 
  Stage 2:  Assessment Evidence   
Informal [formative] assessments:  
Participants will complete a survey of the PhotoVoice project. 
Lesson reflection: 
Discussions with participants related to how they viewed the project and what changes might be 
made to make it better. 
 Stage 3:  Lesson Plan  
Materials/Resources 
 Materials (preparation, 
distribution and collection 
procedures) 
 
 
 
 
 Computers 
 PowerPoint software 
 Participant‟s notebooks 
 LCD Projector 
Instructional Components  
 Warm-Up Activity 
 
 
 Anticipatory Set 
 
 
 Procedure 
 
 
 
 
 
 Closure  
 Warm Up: Q: How do you see place differently from 
the beginning of the project? 
 Using the map created in the first session of the 
project, ask participants if they think of any spaces 
differently based on what they have learned.  Ask 
which areas they see as place [emotion] and and which 
they see as space [location].  
 Ask participants to share their thoughts on how ESOL 
students view their place in the school environment.  
Discuss responses.  Open a discussion of how the 
school environment could be changed to make it better 
for ESOL students. 
 Snack Break [10 minutes] 
 Participants will be asked to share their presentations 
with the group as a whole.   
 If possible, burn their presentation to a CD to allow 
them to have a reminder of their participation. 
 Thank participants for their cooperation in the sessions 
and walk them out of the building.  Attempt to thank 
parents as participants are picked up.  
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Incorporation of Technology 
 
 
                                                                                                        
 Computers 
 PowerPoint software 
 LCD Projector if available 
 Recordable CDs 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
